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DEDICATION

"...run, shout, search, be puzzled, go on from day to day with high
enthusiasm."
-- Ray Bradbury

We all need a challenge, and this one has been mine. Without a
family to smile at, play with, argue with, explore with, or learn with, there
would be no challenges, and there would be very few reasons...

V

CHAPTER I
INTRODUCTION
Purpose for the Study
High school is but another obstacle for many of the inner-city youth
this writer sees, on any given day, during any given school year. 'At risk' is
the tag these students carry with them through the ninth grade. They are
'at risk' because they do not read well. Some of them read at levels
considered average for third graders. Most of these ninth grade 'at risk'
students do not comprehend what they read and because they do not, their
ability to succeed in other classes is limited. The challenge for the
researcher, therefore, was to take his classroom and turn it into a medium
for students to learn how to read and comprehend what they were reading.
Traditional language arts classes at the high school level assume
that students can understand the reading tasks presented them and the
commensurate writing assignments. A student who might be experiencing
difficulty in understanding what is happening in a particular piece of
literature usually turns off to the possibility of learning about it, even other
pieces of literature, and eventually the student dismisses the exercise as
unimportant. The needs of THAT student become secondary to those of
the rest of the class; and failure is the end result.

At the elementary school level, teachers teach the skills of reading
using whole language, basal reading approaches, or a combination of
these techniques, with varying degrees of success. However, as a student
matures and progresses through the middle school years, he or she is
expected to have mastered certain basic reading skills; if he or she has,
then success in high school is expected; if he or she has not, well, perhaps
with additional help of a reading teacher, the student might succeed.
The writer, as a teacher of reading, has witnessed many degrees of
inability of his students to comprehend, and he has tried a wide variety of
methods to teach comprehension skills. The method used in this study
took into account what teenagers like about stories. They like their stories
to be short (Nilsen, Donelson, 1993); they like the language they read to be
natural and flowing like that which young adults use in everyday
conversations (Nilsen, Donelson, 1993). So much of what students view
on television and listen to on the radio is short, succinct, and relevant to
their lives. It is a natural assumption that this could be the way they learn
best as well.
Statement of the Problem
The purpose of this study was to determine whether or not ninth
grade inner-city students who were taught reading skills using current
2

newsstand publications, targeted to them, could improve their
comprehension of what was read.
Hypothesis
There will be no significant difference in mean pre and post test
comprehension scores of ninth grade students who have been exposed to
the method of teaching which incorporates newsstand publications.
There will be no significant difference in mean pre and post test
comprehension scores of ninth grade female students who have been
exposed to the method of teaching which incorporates newsstand
publications.
There will be no significant difference in mean pre and post test
comprehension scores of ninth grade male students who have been
exposed to the method of teaching which incorporates newsstand
publications.
Assumptions
Reading materials selected were based on popularity, availability
and readability. For purposes of this investigation, the reading level of
these materials was between the fourth and seventh grades. Readability of
these publications was established using Fry's Test of Readability.
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Responses by students to pre and post test questions were honest
and the students involved in this study put forth their best efforts when they
took them.
Limitations
Students used in this study were placed in the Reading Laboratory
because of low scores on the Ohio Proficiency Reading Test taken in the
Spring of the eighth grade. Also, these students experienced minimal
success in Middle School language arts programs. Due to these factors
not all students were at the same reading level.
Students who participated in this reading program have a negative
attitude toward learning in general, and specifically in reading.
Students may have had previous exposure to instruction using trade
publications.
Definition of Terms
Inner-city students are students who enrolled in a city school system
and considered to be in a lower than normal socio-economic group.
Newsstand publications are magazines and print media which are
written for and targeted to specific ethnic groups. Examples include, Jef,
Essence and Ebony.

4

Ohio Ninth Grade Reading Proficiency Test is a test of basic
reading skills, administered in the State of Ohio, twice yearly, to all ninth
grade students, and to students in succeeding years, who have not
previously passed the test.

5

CHAPTER II
REVIEW OF RELATED LITERATURE
What is Reading?
"Reading begins in the home. To a greater or lesser degree,
depending upon the home, children acquire knowledge before coming to
school which lays the foundation for reading" according to Anderson et al
(1985).

What happens if the learning is not taking place in the home?

Children who have been classified 'at risk' are deemed not ready to
assume new challenges in school, unless they are provided certain
reinforcements, or tutors; the expression 'at risk' is an indicator of unlikely
potential. These are the children who have been identified as potential
dropouts once they have reached the high school level. And these are the
children, who, for the most part, have not had the benefits of a stable
home, or received the greater knowledge base referenced earlier. So what
do educators do with these children who are 'at risk' of failure in school and
in life because they cannot read? What can the individual classroom
instructor do to increase the likelihood that a student will pick-up a text and
read it with understanding?
To understand why reading is an easier process for some students
and not others, teachers must first understand those factors necessary, in
6

order for reading to occur. How can reading be defined? "Reading is the
process of constructing meaning from written texts," according to the
authors of Becoming a Nation o f Readers: The Report o f the Commission
on Reading (1985). The commission established five generalizations
about the nature of reading and the skills necessary to insure competency
(pages 9-17). It stated:
1.
2.
3.
4.
5.

Reading
Reading
Reading
Reading
Reading

is constructive;
is fluent;
is strategies,
is motivated, and;
is a lifelong pursuit.

Understanding these generalizations provides insight about what
reading is to the average reader, and what it could be to all readers,
beginning with the youngest, even before structured schooling begins.
Reading is constructive, because a reader must be able to reason about
written material using knowledge from everyday life, or what Dewey refers
to as "experiences that are educative" (Dewey, 1938). Reading is fluent,
because a reader does not have to think about the processes that make-up
reading, they are automatic, and hence the reader can focus on contextual
meaning. Reading is strategic, because the reader can "control one's
reading in relation to one's purpose, the nature of the material, and whether
one is comprehending" (Anderson, et al, page 17). Reading is motivated,
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because the reader understands that written material can be informational
and enjoyable. And reading is a lifelong pursuit because being a reader
assumes the need to continually practice the development and refinement
of reading skills.
What transpires in the normal classroom in a given day involves a
certain amount of readings, on the part of the instructor, because being
prepared for the class requires reading of text, lessons, resources etc.; and
by the student as well, either as preparation for a lesson (homework) or as
part of the lesson itself in the class. The instructor must make certain
assumptions about what goes on during the lesson and what the students
take with them as a result of it, i.e. "students will be able to supplement
materials I present to them by reading other things related to the issue at
hand." Unfortunately, as instructors soon find out, not all students read the
material, and even if they do, not all of them understand what they have
read. Most students who succeed in school can read. However, one out of
every four youths does not graduate from high school (Gambrell, 1990).
In the above section the author summarized what reading is. What
follows are the factors involved in understanding what 'at risk' means.

8

At Risk Factors
The System Factor. We are witness to a society that is demanding
the absolute best in educated students, while at the same time our colleges
are adding Developmental English courses at increasing rates to serve
those students who arrive on campus ill-prepared to handle the work
assigned them (Office of Education Research, 1990). One study revealed
that, elementary school students grades kindergarten through grade 6,
spend only 6 percent of a typical school day reading; middle school
students spend, on average, less than 3 percent reading; and high school
students devote less than 2 percent of their school day reading (Goodlad,
1984). The concerns about these numbers should be obvious; a reader's
fluency is a function of sustained experiences with printed texts (Smith,
1975). Visual presentations and learning by watching carry a higher
priority for most students. "Our students soon know from our
methodologies (as teachers) that their sustained experiences with printed
texts are low-priority concerns of the very institutions empowered to bring
them to literacy" (Atwell, 1987). Why then should the educational system
emphasize the need to read? Our "traditional school" (Dewey, 1938)
structure is at the same time pushing students 'out the door' who simply are
not equipped with the reading skills necessary to compete in the
9

marketplace. In the midst of all of the turmoil, the inner-city high school
seems to worsen.
The 1995 graduating class of one nearby inner-city high school will
graduate just 13.5 percent of its student body. The junior class represents
just 11.5 percent of the total student population. Yet, during the last four
years, this same high school has had an average ninth grade population of
600 or more students each year. There are twenty-one (21) ninth grade
language arts classes in this school and only five (5) twelfth grade. Where
have all the students gone? It is in this school that this author teaches, and
it is in this school that over 50 percent of the freshman class is considered
'at risk.' In the freshman class 56 percent cannot pass the Ohio Reading
Proficiency test, even after having taken the test three times by the end of
their freshman year (Dayton Public Schools, 1995). Alarming as these
statistics are, not all schools have the same problems. Schools located in
the suburbs or in affluent communities hold more promise for the students
who graduate from them. The inner-city, or the "low socioeconomic status"
that Slavin (1989) calls a risk factor, becomes a very large part of the
problem for success. While some of these graduates do succeed, many
do not because of something else, some other factor that causes students
to fail.
io

Schools and school systems on the whole do not challenge 'at risk'
students to actively participate in learning because they often times "allow
students who are 'at risk' to 'stay at risk'" (Macchiarola, 1988). What
happens as a result is that these very same students become more
academically vulnerable in areas that require literacy. Students who do not
read well vary in degree. According to one study, "for some, reading is a
painful reminder of a system of schooling that has failed them. They
(students) wage a continual struggle with reading as a social and academic
activity" (Vacca and Padak, 1990). Newmann (1981) referred to these
students as "alienated from school," and that their failure to read well as
being a principle reason for them to have dropped out of school. Alienated
students often view teachers and the school system as being uncaring and
ineffective (Wehlage and Rutter, 1986).
The Home Life Factor. According to the 1987 policy statement
adopted by the Council of Chief State School Officers, the greatest
proportions of those 'at risk' for school failure are poor, minority and of
limited reading and writing proficiency (Hornbeck, 1988). According to
another study it is estimated that, "sixty million Americans are at least
functionally illiterate" (Kozol, 1985).

Parents and scholars alike then must

a s k ," what happens to all of these?" Functional literacy "becomes
li

increasingly more sophisticated... we are creating too many non-readers-students who either cannot or do not read" (Atwell, 1987). These are the
students 'at-risk.'
Slavin (1989) used the following 'risk factors' to define those students
who would in all probability not graduate from high school: They are low
achievers; often times retained in grade; behavior problems; experience
poor attendance; of low socioeconomic status; and attend schools with
large numbers of other poor students. As a teacher of 'at risk' students,
this author could add low self-esteem and the need to be accepted by
others to the list. Students who walk into this class have no doubt as to
why they are here. Some state, "I'm dumb and can't read. I hate reading
and I don't care." The social environment of the inner-city high school is
such that, acceptance by the many demands that certain rules be followed:
i.e., do not carry books, do not do homework, and do not study for tests
because it does not matter anyway. Being 'at risk' for failure simply takes
people (parents, teachers and students alike) off the hook by legitimizing
the failure of many students to learn how to read, and provides a reason for
not wasting time on them to learn at this stage in their lives.
The Student Factor. To read or not to read... Why is it that some
students read well or want to read and others do not? Most students will
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learn how to read. Whether they will read depends in part upon the
encouragement and support of their parents (Anderson et al, 1985).
According to researchers who studied reading habits of middle school
grade students at home, those who devote much time to reading score
higher on reading achievement tests. They tend to come from homes in
which there are plenty of books, or opportunities to visit libraries, and in
which parents or siblings also read (Forrest and Waller, 1979).
Students, on average, do what they can to get through high school.
Many have dreams of moving on to higher learning, or seek to emulate the
fortunes of professional athletes who have had 'to pay their dues' by
attending college, even if it was for just a short time. Whatever the
scenario, these ambitions and drives are only realized by those who have
accepted the need to be literate. The desire to read and to continue
reading is developed; it does not start, stop, start-up at a later time, cease
to be, and then return once again. Some students who are 'at risk' in
reading have been able to develop cognitive skills, but participate in
reading activities only when they have to. If they can avoid reading, they
do. If they must read to satisfy a teacher's requirements, they will, but, only
with an eye to 'get through' an assignment. The student who refuses to
learn how to read and the reader who 'gets through' share a common
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experience™ neither has experienced control over reading and reading to
learn. Their failure to participate in the academic life is an admission to
themselves that they are helpless in the face of learning situations (Hill,
1979 and Thomas, 1979).
The Teacher Factor. To be 'at risk' does not mean that students will
fail. To the classroom teacher, it should only mean greater problems exist,
but can be overcome. Only society as a whole can fix the ills, but
individuals within the system can attempt to find ways to move the students
away from the risk and face success. Learning and teaching strategies that
address these issues lie ahead.
Teachers make several basic assumptions about their ninth graders
at the beginning of every school year, including that students' possess an
ability to read the written word, students' have a base level of reading
comprehension, and they have an understanding of how words are used
within a text. These are honest assumptions on behalf of the instructional
staff. Another is that students are in the ninth grade because they deserve
to be there. What teachers perceive/assume students' abilities and what
teachers later come to learn about them over a given, differ, however, as in
the case of this author. Students placed in his program read at a third or
fourth grade level on average; comprehension skills are at a third or fourth
14

grade level on average; and writing ability and use of the English language
are no better than the third grade on average. These students are in the
ninth grade and are also placed in traditional language arts classes,
science classes, mathematics classes, and history classes where they are
expected to perform at a level where they simply cannot. What happens
becomes painfully obvious- many students turn-off to learning; many
leave behind fellow classmates due to retention in the ninth grade; and
many students simply quit. The following scenario is similar to one that a
number of students face, on any given day, during a school year, and as
Atwell (1987) asks so pointedly, "what student who does not read well,
would not turn-off to this situation?" She presents this situation:
We prepare and present lectures on literary topics and require
our students to memorize various bits of literary inform ationthe Roman equivalents of the Greek deities,
characteristics of the New Criticism, lists of Latin roots,
definitions, George Eliot's real nam e- followed by
exams where students report back what we said and assigned
them to memorize. We talk, a lot, much of it about the
importance of literacy, of reading well and widely, of language
as a prism for knowing ourselves and our world. But we
seldom make class time for students to read or
accommodate their choices or knowledge, and seldom do our
students see their teachers reading, captivated by another's
written words (page 152).
The non-reading student has begun his journey into failure.
Teachers can only hope that a student who demonstrates an inability to
15

learn will seek out additional help. At the risk of deviation from established
curriculum, a teacher cannot hold class progress back in order to help a
few select students that are not succeeding. There are some teachers
willing to try and help these students, but most cannot because of time
constraints. Unfortunately, many simply are not willing to provide the
guidance to students having difficulty. Referrals can be made, certainly.
But, once a student has been promoted to high school, he must very often
sink or swim on his own. Students are required to function independently
of the classroom in areas such as homework assignments, answering
chapter questions, grasping concepts, and restating learned information in
writing (Van Jura, 1984), but because of pressures outside of the school to
'let it slide,' and because of the weak family structure that is so familiar in
the inner-city school and social system, nothing happens to insure a
student's success.
Using Non-Traditional Print Media
Due to the kind of world students live in, where the majority of
families are single parent, and where children are expected to take care of
themselves, the electronic media which includes televisions, computers
and video games, have become essential tools to occupy the time of
students both before and after the regular school day. Today's students
16

live in a media w o rld - they are in very large part a generation molded by
what they see on television and in the movies. In 1972, 31 percent of
America's seventeen year olds watched television for three or more hours
daily, while in 1990, 50 percent of the same population did so (Education
Testing Service, 1993). When told by the instructor that a new piece of
literature is going to be read, a typical student response is, "Can we see
the movie instead?" And when a movie or video is shown, more and more
frequently the question asked is, "Is the video in color? Why did they make
those black and white ones anyway?" Students simply cannot believe that
color movies were not always available simply because life has not always
been just black and white.
One teacher who used popular media in the classroom states that
"whether teachers like it or not, popular media exert the most compelling
influence on adolescents today, and it is experienced by them primarily
outside of school" (Witkin, 1994). This instructor continues by indicating
that teachers who refuse to acknowledge the presence of the new media in
the classroom "deprive themselves of a valuable barometer of adolescent
expression and a useful persona grata in the classroom" (Witkin, 1994).
Besides scorning the pop culture of teens as unworthy of seriousness and
risking further student alienation from the classroom, teachers are also
17

likely too, to fail in their own growth as professionals inasmuch as they
restrict their learning and involvement in students learning through
exploration.
Effective teachers utilize pop media and publications to motivate, to
stimulate and to elucidate. Effective teachers try to incorporate a student's
world into the process of learning, the "educative experience" (Dewey,
1938), and not simply give what students want, and that is to be given the
story, and told the message. Move on to something else. Alienate the
reader because he cannot read. Alienate the mind because he wishes not
to be involved. Ignore the student because in the end, he will fail anyway,
and if that is what he wants, so be it.
What does a non-reader like to read? Magazines. Com ic books.
Things th a t are visual. Publications that are easy to hold, readily
available and fairly inexpensive to buy. One study, investigating the use of
magazines in the classroom, found that "they appeal to students because
they are visually attractive; provide high interest, contemporary articles;
contain short articles that can be read in one sitting; or they contain games
and puzzles that challenge and amuse" (Olson, Gee and Forester, 1989).
The premise then, is that magazines can be a learning tool for students
who do not read. Just as those who would rather watch a movie rather
18

than read the book, magazines are a way to get the written word into the
hands of a non-reader.
Research has shown that it is a healthy practice to provide for
students' interests in learning (Bergquist and Kensock, 1981). In addition
to providing a high interest level, magazines have prose that generally is
clear and engaging, and provides one of the best means possible to
provide for individual differences (Armbruster, 1991). The whole language
movement in the elementary classroom lends credence to using
non-traditional materials in the classroom. Literature found outside of the
textbook "can also be a powerful tool to complement and extend learning in
the content areas" (Armbruster, 1991). What might be even more
important is that magazines are easy to read.
Magazines proliferate newsstands, in bookstores and grocery stores,
and most of the students seen in this author's classroom have all been
exposed to them. Those publications that seem to be of the greatest
interest are ethnic in nature and very visual. The need to 'read to succeed'
is crucial, and magazines are an avenue to use in the pursuit of that end.
The results of one research study indicated "since many of them focus on
areas in the sciences, social sciences, art, computing, sports, and other
subjects taught in school, they make excellent supplementary materials for
19

learning content that is important to curriculum" (Olson, Gee and Forester,
1989). Essential in the effort to teach reading, magazines help students
develop a strategy for reading that entails activating prior knowledge,
predicting what the article will discuss, and relating the content to their own
experiences, according to the study written by Olson, Gee and Forester
(page 710).
The use of magazines specifically identified for minorities in this
study was intentional. The task at hand was to teach students basic skills
in reading, and even though it "does seem that basal text publishers have
made a concerted effort to include ethnic diversity in their stories, students
are not seeing much cultural diversity in most of the trade book reading
they do in school" (Reimer, 1992). Students in today's inner-city
classrooms need to attach themselves to topically familiar issues. If it is
deemed effective to interest students in current, media sensational and
visually stimulating text, in order to teach basic skills, then that becomes
the logical approach for formal education to take in its method of reading
instruction.
What becomes necessary is to have an educational system, or at the
very least, a teacher who can help implement positive change, one student
at a time. A student must take chances with his reading (Van Jura, 1984);
20

a student must become self-aware of his role as a reader, and what the
demands are of the reading task; a student must have a positive self-image
of himself as a reader, rather than avoiding reading because he feels he
does not do it well (Vacca and Padak, 1990); and a student must learn how
to read for information and enjoyment rather than viewing all reading as
drudgery. The teacher can be the guide through creative approaches to
reading, and with his technique of assisting the students' learning. There
are opportunities to teach high school students to read, and some of those
opportunities are as readily available to the average teacher as a
magazine lying on the bookshelf.

21

CHAPTER III
PROCEDURE
Subjects
The subjects of this study were 20, second semester freshmen, all of
whom were identified as low ability readers by the school system in which
this research was conducted. Students included in this program have all
scored in the lowest quartile of their regular 8th grade language arts
classes and have also scored below the 45 percentile in their most recent
California Achievement Test. None of the students has passed the Ohio
Ninth Grade Proficiency Test in Reading. Each of the students have had
two opportunities to pass the test before entering this class.

And, none of

the students in this study were repeat freshmen.
Setting
School. This study took place in an inner city, desegregated,
magnate, high school, with a total enrollment of 1300 students in the
grades nine through twelve. There are approximately 600 students
enrolled in the ninth grade. Of that total, approximately 300 are first time
freshmen and the remaining 300 have been retained as ninth graders at
least one time. There are 21 classes of ninth grade language arts, and two
special needs classes, one of which is called Developmental Reading and
22

the other is called Disadvantaged Pupil Program Funds (DPPF) Reading
Laboratory. The DPPF Reading Laboratory is a state funded program
designed to help low income schools with high dropout rates to provide
additional assistance for at risk students who otherwise might not succeed.
Community. This school is one of five high schools located in a
large metropolitan area in a midwestern state. Students can select any of
the five high schools to attend, regardless of where they live within the
community. The people that live in this city are primarily blue collar
workers or welfare recipients. Over 51 percent of the students at this high
school receive a free lunch.
Data Collection
Construction of the Instrument. The author used a commercially
available diagnostic reading test, prepared by the Profiles Corporation, to
determine comprehension scores of each of the students involved in this
study. The test scores collected provided insight into the students' abilities
to comprehend: details; cause and effect; facts and opinions, author's
attitudes and purpose, vocabulary and main ideas within different styles of
writing. Information about this test appears in Appendix A.
Administration of the Instrument. The author administered the
Profiles Corporation questionnaire during the first week of classes, the
23

week of January 30, 1995. All students took the same test on the same
day, and results of the test were tabulated by the author for use in
determining specific areas of weakness for all students. On the basis of
the results of this administration, lesson plans were written for the
remaining eight weeks of the study which were developmental and
procedural in nature to address identified student weaknesses.
Design
The study was a Pretest-Posttest design. Test design was:
X T2 where (T1) is the dependent variable for the Pretest; (X)
is the independent variable for the Treatment; and (T2 ) is the dependent
variable for the Posttest.
Treatment
In this study of inner-city students the independent variable was the
teaching of reading comprehension skills using newsstand publications.
The students were taught basic reading comprehension skills using
publications that were purchased from a newsstand, including magazines,
newspapers, and trade books specifically targeted for African-American
readers.
An evaluation of readability of all magazines used in this study was
conducted using the Fry Test of Readability (created in 1968).
24

Researchers consider it to be one of the easiest formulas to use for
establishing readability. It assesses syntactic and semantic difficulty using
only counts of syllables and sentence length. And, although it provides
only a limited indication of readability, it was developed by using trade
books and other similar materials as a foundation. Also, the office charged
with the responsibility of overseeing State and Federal Programs in this
school district uses the Fry Readability formula to establish grade level
reading appropriateness for its text purchases. Because of these factors,
the Fry Test of Readability was used and applied to all materials used by
the students in this research. Appropriate grade levels for reading
materials was established at the fourth through seventh grades, or at the
equivalent grade levels as classroom textual materials.
Implementation
Interventions were designed, by the author, to teach students how to
develop necessary reading skills using magazines purchased from local
newsstands. A list of those materials is included in Appendix B. Lesson
plans were written so that students would read magazine articles aloud, in
small groups and silently. All articles were discussed and reviewed as a
class with particular emphasis on the previously mentioned skills. The
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actual teaching technique emphasized reading in context, that is, meaning
was established using words and descriptions from surrounding text.
Articles were selected by the instructor, four out of five class periods
per week. Students were allowed to choose articles to read the remaining
period each week, and were expected to present written summaries to the
instructor for a grade. Where possible, supplementary materials such as
trade books and videos were used to enhance the magazine curriculum.
Throughout the eight week period, students were encouraged to bring into
class their own magazines to share with other students. All magazines
used during the study remained in the classroom to be used as a part of a
contemporary publications library.
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CHAPTER IV
RESULTS
Presentation of Results
In the results o f the first hypothesis refer to Table I: Results of the
means, standard deviations, and T-values before and after the exposure to
the treatment are illustrated.

Complete test results appear in Appendix C.

TABLE I. MEANS, STANDARD DEVIATIONS, AND T VALUE
FOR ALL STUDENTS BEFORE AND EXPOSURE TO
TREATMENT
TEST

N

X

s

PRE

20

17.6

7.07

PO ST

20

20.4

4.54

T = 3.01; df = 19; level of significance .05
To determine if the null hypothesis should be rejected or accepted,
the t-test for non-independent samples was computed. Since the value of
"t" is 3.01 with 19 df at the .05 level of significance (two tailed test), and it
exceeds the critical value of 2.093, the author REJECTS the Null
hypothesis which states:
There will be no significant difference in mean pre and post test
comprehension scores of ninth grade students who have been
exposed to the method of teaching which incorporates newsstand
publications.
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The conclusion is that there is a difference between mean pre and
post test comprehension scores of ninth grade students who read
newsstand publications.
In the results o f the second hypothesis refer to Table 2: Results of
the means, standard deviations, and T-values before and after the
exposure to the treatment are illustrated.

Complete test results appear in

Appendix C.
TABLE 2. MEANS, STANDARD DEVIATIONS, AND T VALUE
FOR FEMALE STUDENTS BEFORE AND EXPOSURE TO
TREATMENT
TEST

N

X

S

PRE

9

17.78

8.75

PO ST

9

21.22

5.45

T = 2.23; df = 8; level of significance .05

To determine if the null hypothesis should be rejected or accepted,
the t-test for non-independent samples was computed. Since the value of
"t" is 2.23 with 8 df at the .05 level of significance (two tailed test), and it
does not exceed the critical value of 2.306, the author ACCEPTS the Null
hypothesis which states:
There will be no significant difference in mean pre and post test
comprehension scores of ninth grade female students who have
been exposed to the method of teaching which incorporates
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newsstand publications.
The conclusion is that there is no difference between mean pre and
post test comprehension scores when female students read newsstand
publications.
In the results o f the third hypothesis refer to Table 3: Results of the
means, standard deviations, and T-values before and after the exposure to
the treatment are illustrated.

Complete test results appear in Appendix C.

TABLE 3. MEANS, STANDARD DEVIATIONS, AND T VALUE
FOR MALE STUDENTS BEFORE AND EXPOSURE TO
TREATMENT
TEST

N

X

s

PRE

11

17.45

5.78

PO ST

11

19.73

3.77

T = 1.923; df = 10; level of significance .05
To determine if the null hypothesis should be rejected or accepted,
the t-test for non-independent samples was computed. Since the value of
"t" is 1.923 with 10 df at the .05 level of significance (two tailed test), and it
does not exceed the critical value of 2.228, the author ACCEPTS the Null
hypothesis which states:
There will be no significant difference in mean pre and post test
comprehension scores of ninth grade male students who have been
exposed to the method of teaching which incorporates newsstand
publications.
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The conclusion is that there is no difference between mean pre and
post test comprehension scores when male students read newsstand
publications.
Discussion
Surveys have shown that students of both sexes comprehend better
when the stories they read are interesting. Van Jura (1984) makes the
point that reading interest is closely related to reading comprehension.
Indeed, according to the first hypothesis, results of this research indicate
that when students were presented the challenge of learning with materials
they found interesting and appropriate for them, their comprehension
improved. Any number of assumptions about this assertion could be
made, but certain facts seem to be in evidence; 1) students who read
magazines develop strategies that activate a prior knowledge of the subject
at hand, and; 2) students appear to learn through use of contextual clues
because they are better prepared to predict and infer author motives.
Essential in a student's progress as a reader is the ability to anticipate
action, or the flow of the words before him/her. A student who enjoys
reading magazines learns to do this, and to transfer this ability to traditional
texts (Moss, 1991).
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Throughout this author's research it was very apparent that the
students developed a sustained interest in reading the magazines
presented to them as class work. Articles about music and musicians
seemed to be as popular as articles about athletes. Somewhat
surprisingly, those articles that dealt with drug culture and related issues
seemed to be of low interest; it was apparent too that articles dealing with
competition between races, either monetarily or physical (such as athletic
competition) comparisons, always seemed to peak students' interests. The
common thread that bound all of these things together was that students
would read, even though the particular article might be of low interest,
because it was packaged in a media form that appealed to them.
Teacher instruction initially took the form of moderator and
presenter-- the article was read, analyzed, reviewed, and evaluated. Then
the next article was studied. During the first week of this treatment, when
students were allowed to select magazines on their own, many of them
returned to articles previously examined, and reread them. After individual
conversations with a number of students, the researcher decided to change
the method of instruction. The teacher would introduce the stories/articles
and would allow students to read articles aloud, as they had been doing,
but the students' would then be responsible to formulate the discussions on
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their own. The teacher became more of a mediator and listener, and an
occasional guide when conversation lagged, but most importantly he
became the facilitator for the students' learning experience.
At the conclusion of each week's activities, students were quizzed on
those articles they read, and even though many of them managed only
average scores, many showed a very substantial level of retention. Initial
questions were written to test only low level learning, but soon evolved into
more analytical ones, at no significant change in test results. Students,
whom experienced attendance problems before the study began, continued
to experience that problem during the period of research. And, upon
examination of results, the four students who had the worst attendance
during this time also showed a decline in test scores from pre test to post
test.
As the study progressed, certain students appeared to take the lead
in classroom discussions, regardless of the subject of the article. This is a
fairly predictable phenomenon in most classrooms.

However, students

who are in reading remediation or developmental programs, generally do
not 'take chances.' According to separate studies by Hill and Thomas,
"these students would traditionally succumb to a passive acceptance of
their inabilities, and resort to a lack of participation in the classroom
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because they find themselves helpless in the face of learning situations"
(Hill, 1979; Thomas, 1979).
Almost predictably, the researcher noticed that male students usually
dominated discussions of articles that were specifically about males, or
male sports. It was at these junctures that students demonstrated their
ability to activate prior knowledge of a particular subject, and to use their
individual experiences to learn, much the same way that Dewey (1938)
suggested was a cornerstone of progressive education. Likewise, female
students demonstrated similar abilities in 'taking charge' when articles were
specifically oriented to more female subjects, such as those short
biographies about female singers and actresses.
There was a significant improvement in pre and posttest scores for
the combined group of students in this study (the first hypothesis). By
gender, however, each of the groups failed to dispel the null hypothesis
(the second and third hypothesis, respectively), despite progress of the
entire group as a whole. Reasons vary.

But certain explanations can be

offered: on average females showed increases in posttest scores in all
cases except one, whereas males demonstrated fewer gains. On average,
the females' posttest scores were higher than the males. Attendance was
better for females during the eight weeks than it was for males. Viewed
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together (the first hypothesis), results were significant because when "t" is
determined using the chart of specific significance levels for two tailed
tests, the larger the degrees of freedom, the lower the critical value at .05.
As the degrees of freedom was reduced, the level of significance grew
larger, so that, as was the case of female (the second hypothesis) and
male (the third hypothesis) groups where the df was 8 and 10 respectively,
rejection of the null became impossible, even though progress was made
in both gender groups.
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CHAPTER V
SUMMARY, CONCLUSIONS, RECOMMENDATIONS
Summary
Basic reading skills are a fundamental necessity in a contemporary
society, not only for functional and occupational reasons, but for
recreational reasons as well. A person's ability to function in society
depends upon his/her ability to read and to comprehend that which is read;
to fail at this task relegates the student and wage earner to a future of low
income potential at best.

Students who are 'at risk' for failure in the high

school system are often times the victim of the system as well, and tend to
drop out. These 'at risk' students, which receive assistance in overcoming
their reading difficulties, usually continue the process of reading even after
formal education has stopped.
Public education can serve 'at risk' inner-city students much the
same way that it serves these students in affluent suburbs, by drawing on
its most valuable resource, the teacher. Instructors of any fashion must be
creative, resourceful, and innovative in their approach to teaching, even at
the risk of deviating from the routine of their normal day. This approach
works, even if presented on a limited scale, as was demonstrated in this
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research. And, it can work in ways that were not discussed as part of this
report.
The purpose of this research was to evaluate a program of study,
which would use commercially available magazine publications in the
classroom, instead of traditional text books, as a way of teaching reading
comprehension in the ninth grade. The premise of this endeavor was
conducted under the hypothesis that there would be no significant
difference between pre and posttest results among all students as a group,
and by gender grouping as well.
The study required the administration of a pre-test, which, in this
study was a commercially prepared one by the Profiles Corporation, and
the administration of the same test as a posttest at the conclusion of the
eight week treatment. The 40 question test was given in one class period
at the beginning of the research, and each question was assigned a point
value of 1. Likewise, the posttest was given in one class period on the last
day of the study. Teacher directed interventions were planned, throughout
the eight week treatment, as well as student directed activities, and
periodic evaluations of students' reading comprehension progress and/or
regression. The null hypothesis was REJECTED in the first scenario as
the value of "t" was 3.01. The null hypothesis was ACCEPTED in the
36

second scenario as the value of "t" was 2.23. The null hypothesis was
ACCEPTED in the third scenario as the value of "t" was 1.923.
The results of the research indicated that the treatment improved
students' reading comprehension levels, and did not cause a regression of
abilities.
Conclusions
The goal of this research was to examine the possibility for all
students to learn how to read for comprehension, using non-traditional
classroom materials. It was certainly possible for this project to show
negative results inasmuch as non-traditional materials often take the form
of magazines, comic books and other similar recreational print media. A
traditional approach to teaching reading within the context of the materials
used was established as part of the treatment. Students were on occasion,
allowed to choose and read whatever materials they preferred. However,
at all times the instructor was 'in control' of the learning situation. A
definitive plan of teaching was in place and specific goals and objectives
were identified as being essential in order for reading for understanding to
take place. Progress in all areas was observed.
It is not appropriate to say that all teachers would have similar
results, since it is known that not all teachers teach in the same way.
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Without an obvious plan in place, the treatment used in this project, in all
likelihood would have not yielded the same results.
Recommendations
It is the opinion of this author that a continued emphasis be placed
on the use of non-traditional print media in the high school classroom. The
time for treatment should be extended to at least a complete semester
length, and possibly even to a whole year. Also, the instructor would
suggest that a full day of classes be used to measure progress in
designated areas. An additional, longer study, of this type would yield
additional information regarding students' potential for reading growth. As
an additional outcome of the lengthened study, an integration into cross
curriculum studies could be examined which might demonstrate how
additional comprehension gains could be made in every facet of a student's
learning process, and not solely in his reading ability.
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APPENDICES
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APPENDIX A

The reading pre and post test taken by all students involved in this
study is as follows:
Buckle Down! on Ohio Reading. Diagnostic Test Profiles
Corporation, 1994. Iowa City: IA.
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APPENDIX B
NEWSSTAND PUBLICATIONS
American Visions: The Magazine o f Afro-American Culture
October/November, 1994; January/February, 1995
Destiny: The New Black American Mainstream
December, 1994; January and February, 1995
Ebony
December, 1994; January, February and March, 1995
Essence
December, 1994; January, February and March, 1995
Golf World
December 16, 1994: "Tiger Woods, Man of the Year"
Health Quest: The Publication o f Black Wellness
Fall, 1994
Jet
All weekly issues from January, February and March, 1995
Upscale
January, February, March, 1995
y, s, b: The Magazine for Young Brothers and Sisters
December, 1994; January, February and March, 1995
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APPENDIX C

PRE AND POST TEST RESULTS

ALL S T U D E N T S

^2

D

D2

STUDENT A

11

16

5

25

STUDENTB

36

32

-4

16

STUDENTC

14

16

2

4

STUDENTD

21

23

2

4

STUDENTE

28

25

-3

9

STUDENTF

19

21

2

4

STUDENTG

9

13

4

16

STUDENTH

23

23

0

0

STUDENT!

20

18

-2

4

STUDENT J

17

24

7

49

STUDENTK

10

19

9

81

STUDENTL

17

21

4

16

STUDENTM

10

13

3

9

STUDENTN

15

22

7

49

STUDENT 0

7

18

11

121

STUDENTP

12

18

6

36

STUDENTQ

19

17

-2

4

STUDENTR

21

22

1

1

STUDENTS

19

25

6

36

STUDENTT

24

22

-2

4

56

SUM OF D

488

SUM OF D2

N = 20
t, sd = 7.07
t, sd = 4.54

M V 17.6
M V 20.4
t = 3.01
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APPENDIX C
FEM ALE

STUDENTS
*1

t2

D

Da

STUDENT A

11

16

5

25

STUDENTB

36

32

-4

16

STUDENTC

17

21

4

16

STUDENTD

10

13

3

9

STUDENTE

15

22

7

49

STUDENTF

7

18

11

121

STUDENTG

21

22

1

1

STUDENTH

19

25

6

36

STUDENT 1

24

22

-2

4

31

SUM OF D

277

SUM OF D2

N=9
t1 sd = 8.75
t, sd = 5.45
M t, = 17.78
M t, = 21.22
t= 2 .2 3
df = 8
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APPENDIX C
M ALE
STU DEN TS

t2

D

D2

STUDENT A

14

16

2

4

STUDENTB

21

23

2

4

STUDENTC

28

25

-3

9

STUDENTD

19

21

2

4

STUDENTE

9

13

4

16

STUDENTF

23

23

0

0

STUDENTG

20

18

-2

4

STUDENTH

17

24

7

49

STUDENT 1

10

19

9

81

STUDENT J

12

18

6

36

STUDENTK

19

17

-2

4

SUM OF D

25
211

SUM OF &

N=11
t, sd = 5.78
t, sd = 3.77
M t, = 17.45
M tj = 19.73
t = 1.923
d f=10
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